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THE RESEARCH

 This presentation explores a current research 

project that examines the implementation and 

development of a new Personal Academic 

Tutoring Framework (PAT);

 The Framework, strategically launched from the 

Learner Development Unit, is borne of ongoing 

systemic examination and evaluation of our 

student experience.



THE APPROACH

A mainly qualitative questionnaire, developed by 
institutional researchers located in the centre to 
academic departments;

Methodology adopted = an initial baseline 
snapshot of policy implementation followed by 
ongoing formative evaluation of what factors 
support and constrain academic departments in 
this area;

 Importantly it allows departments to showcase 
their best practice so this can be acknowledged 
and shared. 



THE PURPOSE

Questions explores whether staff collect their 

own data and whether this is informed by 

student feedback;

Questions are designed to encourage staff to 

understand the framework as fully as is 

possible and 

 Looks for evidence that practices that the 

framework  enhances the student experience 

by yielding a wide range of positive impacts.



OUTCOMES

Ascertain impacts on students’ 
experiences;

 Impact on practitioners;

 Impact on departmental practice;

One of the other expected outcomes is that 
staff will learn, through the experience of 
engaging with the data capture, and go on 
to build similar into their own work.   



RESULTS

School/Department Analysis

• Ratings were established through a traffic light analysis process and based on the information 
received from schools/departments. 

• Understanding PAT provision and processes and how the framework is being implemented 
was clearer, and therefore easier to evaluate, when more detail was provided.  In some cases 
possible issues have been noted largely due to lack of information received and it may be that 
good practice does occur but was not reported.  Where no information has been submitted, this 
is recorded.

• Submissions were also considered in comparison to each other as interpretation and 
implementation differs across Schools/Departments.

Analysis was based on four key areas concerning the implementation of framework:

• Staffing and Capacities

• Staff knowledge, skills and attitude

• Scheduled meetings

• Student Experience

• Strengths or positives were highlighted in all areas as were suggestions for possible areas for 
improvement.  Should schools/departments address or consider these, then upward 
progression through the traffic light system may be possible.

See hand out for an overview of the analysis



OVERALL ANALYSIS

Overall, the evaluation has revealed the following issues across the 
University:

Key positives identified
• Framework suggestions on the number of meetings being offered to 

students are largely being met and a number of schools/departments 
are monitoring and following up student engagement with PATS well

• Overall, schools/departments were notifying students of their 
opportunity to receive PAT support, who their PAT was and what 
meetings were on offer well – with a number offering scheduled 
sessions in the timetable

• In general, the PAT role is taken seriously, promoted and supported, 
with the role embedded into understandings of student success, the 
student experience and retention 

• Some student (and also staff) feedback is being obtained regarding 
PAT, with some areas utilising this to review and develop practice

• A number of schools/departments have linked PAT with 
personal/professional development programmes for students

• Various examples of specific good practice being undertaken have 
emerged



SPECIFIC GOOD PRACTICE EXAMPLES:

 Compulsory timetabled sessions

 Attendance monitoring followed up by admin/UG Secretary or 
’Engagement Officer’

 Use of e-vision and e-portfolio data to record student engagement 
and academic support evidence

 Year Tutor coordination of PAT system – promotes role, monitors 
system and communicates with/supports PATs

 Annual guidelines sent out to all tutors outlining targets for each 
meeting

 Support for PATS – new tutors attend counselling course and have 
one-to-one meetings; hold regular feedback sessions with PATS 

 Obtaining staff feedback via interviews with PATs and Year Tutor

 Specific PAT student feedback questionnaire to address satisfaction

 Plans to revise staffing model with fewer PATs with a workload for 
2011/12

 Recognition of need for staff development– on managing transition 
and expectations that is tailored to student profile 



KEY ISSUES TO ADDRESS/CONSIDER

• Consistency of PAT support – variation in staff/student ratio for 
PAT allocation, differences in attitude/ability of PATs reported by 
several schools/departments

• The need for centralised training for PATs – both in terms of 
skills development and understanding the value of having a core 
structure of provision across the university

• Offering more structured provision to students in year 2 and 3, as 
support is often more ad hoc at these stages

• Student engagement with the PAT system – further guidance on 
attendance requirements, monitoring and follow up of those not 
engaging

• Ongoing staff and student feedback on the role/process, including 
possible connection of PAT role to work allocation and 
performance reviews

• Ensuring that all schools/departments produce student references 
as required by the framework

All these finding were presented at LTC for discussion, feedback 
and action plans



REFLECTIONS

• Valuable questionnaire – especially for identifying good practice and areas 
where more improvement or support is needed 

• Provides an insight into this area of the student experience and where the 
quality or consistency of this needs to be addressed (are ALL students getting 
what we have said they will?)

• Raised awareness of the PAT framework and it’s details

• Traffic light system effective for assessing policy implementation, 
comparisons between schools, overall position and how/where to improve 
(gives schools action points)

• Useful for individual local level school/department analysis and for 
understanding of practice across the university.  Schools can see the position 
of other schools and potentially learn from different practices

• Has allowed us to see if and how policy is being implemented and managed 
from an institutional perspective

• Not all schools engaged with the process

• Lengthy process – simplify for longer term use

Development

• Questionnaire has become an ‘audit’ template and has been adapted to other 
key areas of student experience policy (same format and key questions used 
for each )– see handout for an example



STUDENT EXPERIENCE

5 key areas of the student experience will now be regularly monitored and reviewed, based on 

existing policy:

• Personal Academic Tutoring

• Induction

• Course Handbooks

• Feedback

• Student Representation

Specific aspects of the policy checked – where not met, the opportunity to discuss why this is the 

case, what the challenges are and how they could be supported to meet requirements is offered

Plus in each areas the same following key questions are asked:

• Please outline any specific examples of good practice that you undertake in relation to ...

• Are there any areas where you feel further support or guidance is needed on...

• Please indicate any additional-to-policy work you do that is of particular benefit to students in 

this area

• What feedback have you gathered from students in relation to...?  Please include all aspects, 

whether positive and negative

• What feedback have you gathered from staff in relation to ...? Please include all aspects, 

whether positive and negative

• Has the School/department learnt or gained anything from completing this audit? Please give 

details   



NEXT STEPS

Process will involve:

• Quarterly meetings between the Dean of Students and Deans of School

• Reports to LTC in October, Feb & May

• Annual Report in July

Core aims of how well policy is being implemented , examples of good 

practice and the use of staff/student feedback remain.  As do identifying 

areas where improvement is needed and possible further support provided 

(or indeed policy revised) 

Overall focus is improving the student experience (striving for consistency 

of practice and  trying to ensure we deliver what we say we do)



GOOD RESEARCH PRACTICE

 Reasons why made clear, what it contributes to 

made evident, what happens next shared;

 Inclusive, developmental and allowing 

practitioners to start with what they already 

think they know;

 Develop native knowledge, professional instinct  

and anecdotal knowing into robust evidence –

CPD. 



DISCUSSION

 Student perceptions and feedback from students 

at the heart of practices? 

 Working towards a holistic sense of student 

experience: what other work does this work 

relate to, inform, pull in? 

 In terms of the Offer: evidenced-based sense that 

we are delivering it and the impacts that are 

attributable to all that we do.  




